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Introduction

The aim of this paper is to characterize the HEleron Method and place it
in the broader framework of applied linguistics atmhguage teaching
methodology. The secondary aim is to provide theireufor a future Ph.D.
dissertation researching the effectiveness of tleéedd Doron Method. Also
called Helen Doron Early English (HDEE), the metli®dne of the most recent
developments in language teaching methodologyjsadilected at children from
as young as 1-14 years old. It is rooted in the &histic Approach, is learner-
centred and fosters cognitive, emotional and plysievelopment. As it is
focused on young learners, it raises the issueowf thildren acquire first and
second languages.

Helen Doron studied Linguistic Science and FrercReading University
England, and taught English Bbitiers University France. She developed her
method from observing her children learn Hebrewhas second language and
teaching English to Israeli children. The method Hmeen used in private
afternoon classes in many countries for 16 yeaver&ll HDEE has been widely
perceived as a success, but is little researclmesiwill form the basis of the
dissertation mentioned above.

First and second language acquisition in children

First language acquisition is explained by thredfedint theories.
Behaviourism emphasises the importance of langeageonment. Innativism
puts the main emphasis on the child’'s innate capakiie mid-position between
these is taken by interactionism which emphasisesnterplay between the two
factors (Brown 2000). Second language acquisitrexplained by different
schools in educational psychology, namely, behaisoy cognitive psychology,
constructivism, and humanism (Brown 2000).
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Considering how children learn a second langudgs,iinportant to discuss
the benefits and constraints which result from &gsearch shows that the starting
age does not affect the route but the rate of ilegukllis 1985). In grammar and
vocabulary adolescents are better than childreadaits, the length of exposure
being the same (Ellis 1985). Furthermore, the numidfeyears of exposure
contributes to the success in communicative flueaoyl the starting age
determines the levels of accuracy, especially amgpnciation (Ellis 1985).

These findings can be explained in terms of a nundfeneurological,
cognitive, affective and linguistic factors. Theekst neurological research shows
that different aspects of a second language areddaat different ages. Lower-
order processes like pronunciation depend on easdyuring neural circuits
whereas higher-order processes like semantic aetatiepend on late maturing
neural circuits (Walsh and Diller (1981)). Thus ttritical period refers mainly to
native-like pronunciation since after the latesdlisn process the brain loses its
plasticity. It is also claimed that children bebhefrom right-hemisphere
involvement before the process of lateralisatioro@@ 2000). Language learning,
which after the process of lateralisation is lodatethe left hemisphere, is assisted
in children with physical movement, emotions, sbaral artistic skills.

In the cognitive domain, the difference betweendhiédd and adolescent or
adult is the ability to comprehend language asrandb system and to study its
rules consciously (Ellis 1985). This is so sincesiat the age of 11, i.e. with the
onset of the formal operational stage, that oneoimes capable of abstract
thinking (Piaget and Inhelder (1970)). A strong anatvareness at this stage is
said to inhibit natural learning (Brown 2000). Thusile children easily acquire
a second language without the help of abstrackitign adults benefit from
grammatical explanations and deductive thinkingsighel 1964).

As for the affective domain, children are more [Bpdsed to successful
language learning since they are not inhibited,ndb have negative attitudes
towards the target language community, and aregiyanotivated by the need
to be accepted by peers (Ellis 1985).

In the view of linguistic factors, it is said thahildren who learn two
languages simultaneously acquire them by the usewlar strategies and build
two meaning systems for different contexts. Theg aalled coordinate as
opposed to compound bilinguals who have one measyisgm from which two
languages operate (Brown 2000). Furthermore, relsestiows that there is a
common order of acquisition among children speakiiffgrent native languages
similar to the order for children acquiring Englias their first language (Brown
2000).

In the HDEE all these factors are taken into actolMyith respect to
neurological factors Doron (2000:1) says ttiat younger learner does have a
distinct advantage in accent and the long-term mergstof grammatical
structures She points out that the study by Johnson and Newp989) proves
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that the critical period for the native-like magtef a second language is around
the age of 7. With respect to cognitive factorgait be said that starting to learn
a foreign language at a young age enables effsrequisition as opposed to
conscious learning. The method may be said to rfolstéh cognitive and
neurological development since it has been proved kearning a language
before the age of 6 increases brain growth andrgkimeellectual capacity. With
respect to affective factors, it is clearly obsétgathat the age of HD learners
facilitates learning since it excludes the negafivuence of such affective
factors as inhibition, high ego-boundaries, negatiattitudes or lack of
motivation. Furthermore, the method aims at miningizhe child’s anxiety by
creating a friendly learning environment, and atximézing the child’'s
motivation and high self-esteem by offering a saseariented practice. Finally,
with respect to linguistic factors it is importanot notice that children who start
learning the target language at a very young ageil&neously develop two
separate regions in the brain corresponding toléwguage systems. As a result,
the target language is not the translation of théher tongue.

The Humanistic Approach

The termhumanisnhas been used in a variety of ways. It denotesahuas
opposed to animal or brutal quality. Furthermoteemphasises the importance
of human interests, studies of Greek and Romaratiteculture, rejection of
religion, and finally it refers to some educationavements in 1%and 18’ c.
(Stevick 1990). However, it is the educational nmoeet called Confluent
Education and the Humanistic Approach which gaipeininence in the 1970s
of the 20'c. that are of major interest for the purpose if #ticle.

The Humanistic Approach has complex origins. Rirgtiey are connected
with the social revolution which started in the @86n the United States and
which, generally speaking, opposed dehumanisatioingtitutions, spiritual
impoverishment and exploitative attitude to nat@econdly, they are connected
with a number of influential publications which gaxise to a new educational
movement known as Confluent Education, the pedagagiiicle for humanistic
thinking. The two pioneers of the humanist scheelErik Erikson and Abraham
Maslow. Erik Erikson (1963), drawing on Freud’s Wocreated a theory based
on eight maturational stages of human psychologieaélopment as linked with
one’s educational development. Generally speakedycation is seen as a
lifelong cumulative process which involves the whgderson, i.e. not only
intellect but emotions and feelings as well. Abralidaslow (1968) is the author
of the hierarchy of needs. According to his thedging needs, which include
cognitive needs, aesthetic needs and the needefbactualisation, can be
satisfied on the condition that deficiency needshicv include basic
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physiological needs, needs for safety, securitgrpersonal closeness and self-
esteem, are met as well. The theory shows the depew of successful learning
on the fulfilment of basic needs. Another importfigtire in this movement is
Carl Rogers, a psychotherapist, an authoftad Client-Centred Therapt951)
and On Becoming a Persofi1961), who believed that humans have a natural
potential for learning, and who advocated holigtiersonalised and experiential
learning in a non-threatening learner environm8&tll. another important person
is Perls (1951), the author of Gestalt Therapy mctv behaviour is studied as
undivided wholes or gestalts, i.e. patterns. Gesthkrapy emphasised the
following concepts: organism-as-a whole, organisseii-regulation as the basis
for learning and growth, awareness of here and teavning through sensing
and experiencing, and responsibility with its aidtidl meaning as response-
ability. One of the most influential supporterstbé Humanistic Approach was
Moskovitz (1978) who proposed a model of commuimacaaccording to which
the main function of humanistic communication &g is to make information
not known to or hidden from one or all participakt®wn to all in the process of
self-disclosure and feedback.

Although the Humanistic Approach constitutes a iedumontribution to ELT,
it is often criticized for ambiguous and emotiomlgscription (Stevick 1990),
imprecise language goals and the use of quasigbetia techniques (Legutke
and Thomas (1991)).

HDEE belongs to the Humanistic Approach of languagquisition and
teaching for a number of reasons. Firstly, Domdéntle Revolution, which
underlies the theory of HDEE, is rooted in the hnoisigc thinking since it dates
back to the 1960s and exemplifies a movement ferfdifiiment of all human
potential. Secondly, the method fosters holistierspnalised and experiential
learning. The learner is treated as the whole pesswe not only intellectual but
emotional and physical development is consideredoitant. Consequently,
language learning is skilfully linked with musiaitiatic abilities and physical
movement. Furthermore, the syllabus provided isviaait to children’s needs,
and the principle of learning by doing and by tk&vation of all senses is seen
as essential. Thirdly, the method creates a ledrieeidly environment thanks to
the following factors: learning in the form of plag on the carpet, having the
right to pass, being tested in an informal waynbeissisted by a friendly teacher
and, in case of two-year olds, by parents. FinalpEE belongs to The
Humanistic Approach since communication is seeih@snost important.

The Helen Doron Method — the approach

Helen Doron Early English (HDEE) is a natural meth@hildren acquire
the target language in the way they acquire theither tongue, i.e. by repeated
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hearing and positive reinforcement (Doron 2000)thBbese concepts had been
earlier used by Dr Suzuki from Japan who taught year old children to play
violin by ear, without any notations. Children hetéine music, tried to imitate it
and were always positively reinforced for theireatpts. Applying repeated or
background hearing, HDEE constitutes an immersigstesn (Doron 2000).
Listening to a tape at home twice a day withouufdag, children absorb the
sounds and intonation of the target language, tbheme to class where they learn
the meaning of sentences and songs from the taper1993).

Language is seen as a system consisting of thewfioly levels: intonation
(prosody), pure sound (phonetics), sound systerongbgy), word structure
(morphology), sentence structure (syntax), mea(segantics). Thus, learning a
language means transition from the intonation andnds of the foreign
language to the level of meaning.

In showing the meaning, a multi-sensory approactsisd. In accordance
with the mother tongue principle, children get tw the surrounding world in
English via the activation of all senses. It is artpant to notice that background
hearing blurs the boundary between foreign and rekdanguage acquisition
since learning English, a foreign language in Rablémassisted at home by audio
cassettes.

Being a natural method, HDEE follows the naturaeorof language skills.
Children first listen, then speak and at later stathhey read and write. What is
more, children are granted silent period, i.e. teyt speaking when they are
ready. Children are positively reinforced for aniempts to speak, which gives
them the feeling of success. Success is the bastbéd child’s high motivation,
high self-esteem, high capability of learning, dod anxiety (Doron 1993). It
gives the child a lasting love for the languager(nol993).

It is important to add that the method fits intoe tframework of a
Communicative Competence Model of teaching metramlolsince functional
use of spoken English is of primary importance, ighe learning grammar of
secondary (Doron 2000).

HDEE is addressed to one or two year old childiemo arguments are
provided for the choice of age group. Firstly, dméld acquires the language in
a natural and effortless way, including good pranation (Doron 1993).
Secondly, by learning another language before tjeedd six, the child’s brain
growth and general intellectual capacity for dt lare increased (Doron 1993).
The balance of research into child neurolinguisgéwelopment shows that all
significant growth of the human brain is finishedthe age of 6 (Doron 1993).
It is also said that the regions of the brain aegetbped systematically and
thus there are critical windows for the opportundf learning. As far as
language learning is concerned, recent resear¢mgdo and Newport (1989))
shows that the critical period for native-like meagtof a foreign language is
before 7.
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With respect to neurolinguistic research, the mettsalso based on the
work of Glenn Doman, a physical therapist, who vearkwvith brain-injured
children, and gave rise to The Gentle Revolutiohe Tmain aim of the
revolution was to show parents how to make theildodn highly intelligent.
According to Doman, the brain growth is stimulated the baby’s intelligence
multiplied at the age of 12 or 18 months by eamading, early maths,
encyclopaedic knowledge, music, physical excellegeé learning a language
(Doman and Doman (1994)). In order to teach readintaths and
encyclopaedic knowledge Doman used flashcards wihere shown to a child
for a flash of a second three times a day, and whie extensively used in
HDEE. It is important to add that Doman’s philosgps in opposition to the
Waldorf method and other techniques popular in &gdrtens according to
which studying interferes with the child’s develogmb of the imagination and
emotional side.

The Helen Doron Method — the procedure

HDEE offers 5 levels of spoken English and 2 lewsith reading and
writing. The long term goal of the method is natitke mastery of L2 since the
child is given the opportunity to take part in ih@mersion program very early.
The immediate goal of the method is to be able 4o the target language
communicatively. Since the method is based on thihen tongue principle, it is
hoped that learning will be natural and effortle$he method also aims at
manual, physical and intellectual development.

The role of the teacher may be described as that facilitator in the
immersion program. The teacher has two main funstidirstly, to show the
learners in the most efficient way the meaning dfatvthey have already
absorbed from the tape and secondly, to stimutamtto speak. The teacher-
student relationship resembles a parent-child io#lahip in that the teacher
shows the meaning of L2 and reinforces any attetgpspeak just like parent
does in L1. The teacher also responds to the shptlysical and emotional
needs in a parental way.

The main characteristics of the teaching-learnimcess are background
hearing and positive reinforcement. As it has bedmeady pointed out,
children, having absorbed the sounds and rhythitheftarget language from
the tape, are shown the meaning, are stimulatespbéak and are positively
reinforced. Each class begins with the questiarhifdren listened to the tape.
The meaning is shown directly through context aitdaton as opposed to
translation. For this purpose the following means eamployed: flashcards,
props, actions, miming, intonation, and workboolereises like colouring or
finding a hidden object. A very important princigklearning by doing, e.g.,
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when children learn a sentence like sleepingthey pretend to go to sleep,
when they learn can taste chocolatthey really taste it. No mother tongue is
used in the classroom except at the beginning whédren act out a journey
to an English speaking country and are told thatnfnow on only English is
spoken. Children are stimulated to speak but if #r@ not ready they have the
right to pass. Correcting errors is gentle and tmisbv/e. The main idea is to
provide a success-oriented practice, i.e. to steuthe child to provide the
correct answer and to reinforce it. Interactionrges with age groups. With
two-year-olds, who are mainly exposed to the talgeguage, the teacher asks
questions and answers them for the children andherglove-puppet. Later
there is more teacher-students and student-studiaraction. Generally, the
amount of interaction is facilitated by the smakltesof the groups (4 to 8
children).

Another main characteristic of the teaching-leagnprocess is learner-
centredness. HDEE is a learner-centred methodainittireats the learner as the
whole person, taking into account not only intelle¢ but also emotional and
physical aspects. Positive reinforcement, positivimking — addressing the
learner with positive not negative sentencesngittin the carpet in a colourful
room as if playing at home, a smiling and attentaacher, parents’ presence in
the class in the case of younger children, infortesis in the form of a game or
competition, all create a non-threatening, frienfigrning environment. It is
important to add thaPaul Ward a recently published course designed for
teenagerds based on Suggestopaedia.

In order to provide a comprehensive descriptiorthef method, language
skills and areas, evaluation and the role of thgetdanguage culture need to be
considered. As far as the skills and areas areetoed, listening and speaking
are emphasised. Pronunciation and rhythm are impbrfrom the very
beginning. Vocabulary is characteristic of childseeveryday language, for
example children learn the wobetlly buttoninstead ofnavel At the same time,
in accordance with Domain’s encyclopaedic knowleggdeciple, children learn
not only words that denote objects from their imragl surrounding but also
other sets of words, for instance names of differemusical instruments.
Grammar is appropriate for the child’s communiaatneeds (Doron 2000). It is
taught inductively, by repeated hearing and oral &piral syllabus being used,
each lesson consists of%bf old material revised in a different form and/a%
new material. Evaluation starts at the age of 5e Thethod uses continual
assessment. The aim of the test is to check thé'sprogress. In the first five
courses, tests of oral and aural comprehensionise@. It is worth adding that
the role of the target language culture is notestgd in HDEE. Culture refers to
everyday life of the native speakers of the taidgeguage. At later stages
elements of geography, history and tradition of Emglish-speaking countries
are introduced.
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The effectiveness of the Helen Doron Method — reseh

As it has been already pointed out, the Helen Dddlethod has been used
for 16 years in Israel and other countries. Itdlas gained significant popularity
in private afternoon classes in Poland. The regilteaching English this way
seem satisfactory. However, the effectiveness ef itiethod has not been
empirically tested yet. Since there is a need fmhsa study, the author of this
article will endeavour to conduct research in fiakl.

The method of the study is quantitative followihg general hypothesis that
subjects taught according to HDEE are more suagleasfSLA than subjects
taught according to traditional methods. Furtheenoot one but a number of
subjects are studied at the same time. More spaltyfi the method employed is
an experiment since it will involve control and ermental groups. The study,
which will last for at least a year, will focus dwo Helen Doron beginner
courses for different age groups, namé&mgglish for All Children (EFAC)
designed for 5 to 6 year old children aBdtty the Robot Teaches You English
designed for 8 to 14 year old children. The experimwill involve 4
experimental groups, including 2 groups taught etiog to EFAC and 2
according toBotty, and 2 control groups taught according to coursekd by
popular publishers, each corresponding to the HIdss There arises a need to
involve two experimental groups of each HD couliseesthe groups may have
only 4 to 8 students.

The subjects of the study will be 5, 6 and 8 yddrchildren. The choice of
5-6 year old subjects is motivated by two factdfsstly, it is possible to
compare only children aged 5 or 6 taught accortbngDEE to children taught
according to popular course-books since the laktenot start learning English
earlier. Secondly, it is assumed that the crieiod for native-like mastery of a
second language is before the age of seven. Theecbb8 year old subjects is
necessary in order to give a more comprehensivwe ofeSLA. This is so since
EFAC course is based on spoken language only whé&etly course would
provide insight into reading and writing as well asquisition of more
grammatical items.

The aim of the study is to measure the subjectstess at acquiring
vocabulary, some basic grammatical items and s@ngubhge functions. The
study will focus mainly on listening, speaking girdnunciation. It will measure
the percentage of successfully acquired languagesitwith respect to a number
of language items introduced in a given course.thisrpurpose, for 6 year old
subjects tests of oral and aural comprehensionbeilised whereby children are
required to respond verbally to flashcards, picuoe verbal clues or carry out
commands through actions or pen and pencil. Foe& wld subjects some
written tests may be used. In this way, the studly attempt to verify the
effectiveness of the Helen Doron Method.
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